







This research is intended to ascertain the conceptions and uses leaners have of teacher-fronted    
feedback given after engaging in English language discussions. The study aims to find out whether 
learners use and understand the feedback as it relates to their discussion performance. Furthermore, 
since many learners seem most inattentive during this stage of the lesson, an examination was 
made to determine if learners anticipate the feedback in a beneficial way regarding their 
improvement, or if leaners see this as a useful break when they can relax and think of other 
concerns unrelated to the EDC tasks at hand. A 16-item anonymous questionnaire was given to a 
sample of students at the end of the first semester in a two semester long English discussion skills 
course. It was found that most learners understand, and anticipate the feedback. However, fewer 
students actually follow through and use the feedback in the subsequent discussions. 
 
INTRODUCTION 
The focus of the research project is to examine learner attitudes and behaviors about teacher-
fronted feedback in the English Discussion Course (EDC) classroom. The EDC curriculum design 
is predominately student-centered and to a significant degree students are responsible for 
maximizing the opportunities available during the group discussions and discussion preparations 
to improve their English speaking skills. Given that most of the allotted 90 minutes of class time 
is given to this goal, the teaching methodology requires that teachers adopt a more facilitative role 
throughout the lesson. One of the few occasions teachers have to directly instruct the students on 
their discussion performance is after each one of the two discussions in the feedback stage of the 
lesson. According to theories on the social context of language learning and the impact of the 
linguistic environment, “language learning is not only shaped by the social context in which it 
happens; it is inextricably bound to such context” (Ortega, 2002, p. 217). That is to say in language 
acquisition, learners attend either inductively or deductively to rules and formal or informal speech 
behaviors based on what is available in the environment to discern. The Noticing Hypothesis 
(Schmidt, 1995) posits that this can be facilitated by explicitly giving instruction to the learners 
about linguistic features they are not aware of or are using incorrectly. Therefore, giving feedback 
to the students in the context of the EDC lesson which is designed to afford learners the 
opportunity to improve some components of Communicative Competence (Swain, 1985) such as, 
discourse and strategic competence without having direct instruction in sociolinguistic and 
grammatical competence, necessitates that attention be given to these elements during teacher-
fronted feedback sessions. 
Langley (2012) explored beliefs about feedback between instructors and students by 
examining whether students’ evaluation of various feedback methods would increase the overall 
effectiveness of feedback. Langley concluded that learners and teachers have different beliefs 
about some types feedback and similar beliefs about other types, but teachers’ opinions vary more 
widely about different types of feedback than students’ opinions. Langley found that learners 
prefer a combination of feedback methods with the lecture method (teacher-fronted feedback) 
garnering the most positive response from students. However, the specific effectiveness of each 
method, (i.e. Lecture, Practice, and Self-check) was not explored, even though it was concluded 
that a combination of these “may produce the best improvements in student performance” (p. 4.63) 
Therefore, in the present study I aim to examine the effectiveness of teacher-fronted feedback 
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based on three criteria by analyzing collected students’ responses to a questionnaire about their 
usage, understanding, and anticipation of teacher feedback. My research focuses on one general 
research question about how students conceive the purpose and then applicability of teacher-
fronted feedback. 
1. Do students believe that teacher-fronted feedback helps them to speak better in the discussions 
by being usable, understandable, and anticipated? 
METHOD 
I created a questionnaire to quantitatively compile the data of students’ impressions of the teacher-
fronted feedback they received in class regarding their performance in the group discussions. 
Commensurate with most teachers’ responses in the Langley study, I typically employ a mixture 
of feedback types including self-reflective feedback, peer feedback, and teacher-fronted feedback 
after each group discussion. My rationale is to give different kinds of learners the opportunity to 
benefit from the feedback which they prefer most. However, I desired to obtain specific 
perceptions of the teacher-fronted feedback from students in order to make it as useful to students 
as it can be. With that objective, I created a 16-item questionnaire with three specific areas to 
identify which all intended to answer my fundamental question about teacher-fronted feedback. 
The three portions focused on students’ anticipation of the feedback, use of the feedback, and 
understanding of the feedback. Each portion had five items devoted to that particular construct. 
The general research question (GRQ) was also included which closely approximated the latent 
variable I was seeking to identify. More specifically, whether or not the students used the feedback, 
found it understandable, and consciously looked forward to each teacher-fronted feedback stage 
of the lesson to learn how they could best improve their English speaking skills in the context of 
the group discussions. 
I administered the questionnaire to all students who gave their consent to participate via 
a participant consent form which I delivered in the week before the questionnaire. The 
questionnaire was administered in week 13 of a 14-week course during the third, and final, group 
discussion test. Typically, the discussion test is conducted with only four of the eight students from 
each class inside the classroom while the other four wait outside of the classroom. During the 
waiting period, the students who consented were able to complete the questionnaire. The 
statements were ordered randomly in the questionnaire and each portion of focus was not disclosed 
to the participants on the questionnaire or verbally by its administrator. The participants were to 
read the statements and choose four degrees of agreement/disagreement which were labeled SD, 
D, A, and SA. These represented “Strongly Disagree, Disagree, Agree, and Strongly Agree” 
respectively. Students were instructed not to provide their name on the questionnaire so that it 
would be completely anonymous. Students submitted the questionnaire to the teacher after the 
testing period was complete. The data were then compiled using statistical analysis software to 
determine the degree to which most students found the teacher-fronted feedback understandable, 
useful, and anticipatory. A sample questionnaire can be found in Appendix A. 
 
Participants 
I had 12 EDC classes in total containing 96 students in all. The participants (n = 76) were first 
year university students with an age range from 18-19. They were both male and female and the 
majority were Japanese students with two exceptions who were Korean foreign exchange students. 
Some students declined to participate in the study and some students were absent in the week 
during which the consent form was given, so they were disallowed from participation in 





A numerical value was assigned to each answer choice and followed the pattern of 1 = SD, 2 = D, 
3 = A, and 4 = SA. These values were reversed if the statement was constructed in a way in which 
disagreement would show favorability towards the teacher-fronted feedback. Table 1 shows that 
most of the participants agreed that they use the feedback (M = 2.89, SD = 0.76). However, the 
data suggest that the way in which they use the feedback has some disparity, particularly in items 
#8 and #9. Table 2 shows the results of the students’ anticipation of the feedback (M = 3.02, SD 
0.78). This indicates that a majority of students agreed that they expect some feedback from the 
teacher. Table 3 shows likewise agreement for the students’ perceptions of the feedback as being 
understandable (M = 3.06, SD = 0.78).  
 
Table 1. Mean averages and standard deviations for responses to statements about the students' 
use of the teacher's feedback. 
 
Questionnaire items for use of teacher-fronted feedback M SD  
I don’t use the teacher’s feedback. 3.37 0.75 
I write down the teacher feedback after the discussion. 2.01 0.76 
I think about the teacher feedback after the lesson. 2.45 0.74 
I use the teacher feedback from discussion one in discussion two. 3.01 0.79 
The teacher feedback helps me speak better in the discussions. (GRQ) 3.22 0.76 
The teacher feedback helps me use the function phrases and 
communication skills better. 
3.30 0.75 
Total    2.89 0.76 
 
Table 2. Mean averages and standard deviations for responses to statements about the students' 
anticipation of the teacher's feedback. 
 
Questionnaire items for anticipation of teacher-fronted feedback M SD 
I want to hear the teacher’s opinion about my discussion skills. 3.16 0.8 
I want the teacher to tell me about my mistakes in the discussions. 2.86 0.76 
I want the teacher to tell me how to speak better in the discussions. 3.12 0.77 
The teacher feedback helps me speak better in the discussions. (GRQ) 3.22 0.76 
I look forward to the teacher reminding me of my mistakes in the 
discussions. 
2.57 0.84 
I look forward to the teacher praising my accomplishments in the 
discussions. 
3.16 0.75 
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Table 3. Mean averages and standard deviations for responses to statements about the students' 
understanding of the teacher's feedback. 
 
 
One response from the understanding portion of the questionnaire is missing due to the oversight 
of a participant who neglected to fill in an answer. Therefore, only 75 responses were recorded for 
item #12 (see Appendix A). 
One statement which underperformed in responses with respect to students’ agreeability 
was statement #8 in which students replied with overwhelming disagreement. The item concerned 
usage of feedback by students writing down notes of what the teacher mentions in the feedback. 
All but six of the students disagreed or strongly disagreed with this statement. 
Item #9 was a statement about whether or not the students thought about the teacher’s 
feedback after class so that they can use the feedback in the next class or upcoming EDC classes. 
Some respondents agreed that they do consider the teacher feedback, but most do not. This 
suggests that students have a tendency to compartmentalize classes and do not seem to connect 
speaking performances from one discussion class to the next. Hence the impact of the feedback 
may be fleeting and only resonant during that immediate moment in which it is given.  
Another interesting response from the questionnaire was from item #7 which received 
disagreement from students. This statement was about how helpful writing feedback on the board 
was to the students’ understanding of the feedback. The majority of students replied with disagree 




Questionnaire items for understanding of teacher-fronted feedback M SD 
I understand the advice the teacher gives me about my English 
speaking. 
3.46 0.64 
The teacher’s opinion about my discussion skills is hard to understand. 3.13 0.89 
I understand the teacher’s feedback better when the teacher writes 
examples on the board. 
1.95 0.91 
The teacher speaks too fast when giving us discussion feedback. 3.29 0.73 
The teacher uses unfamiliar words in the feedback. 3.32 0.77 
The teacher feedback helps me speak better in the discussions. (GRQ) 3.22 0.76 





       SD    D       A      SA 
Figure 1. A histogram chart for item #7 about the students understanding the feedback when 
written on the board. 
 
DISCUSSION 
The unity across responses suggests that the majority of participants found the teacher-fronted 
feedback to be a benefit. Although it may seem from some teachers’ perspective that the students 
are daydreaming or distracted during the teacher-fronted feedback stage, students seem to expect 
the feedback about their speaking performance after the discussions and understand the feedback 
quite well. Often, I find during a discussion after I have instructed them about a specific area to 
focus on improving, some students indeed do use more of the communication skills or phrases I 
have taught would help them express their ideas better. However, there is an equal or greater 
amount of time when I observe that students do not utilize my suggestions either after presenting 
the topic and formulaic function phrases for the day, or after giving feedback between the first and 
second discussion of the lesson. This could be due to the difficulty of using the skills and function 
phrases in the lesson, or due to the lack of opportunities to apply my feedback reasonably and 
successfully. In other words, failure to utilize my advice might not be because the students are not 
being attentive during the feedback or apathetic about improving their discussion skills. Moreover, 
it might not be the case that they see my feedback as inconsequential to their performance in the 
class. 
 The two anomalous responses (items #7 and #8) can be explained by other factors. 
Concerning item #8, it is true that students typically do not write down the teacher feedback during 
this stage of the lesson. It could be for many reasons, one of which might be the short duration of 
the stage which does not allow for students to take specific notes. Another reason could be that 
the students received no specific direction to take notes of the teacher’s feedback or even at the 
very least write a mark of some kind on their self-reflective feedback sheet to denote the function 
phrases the teacher feels need to be improved in the next discussion. As far as the overall 
disagreement with item #7 about the increased understanding that writing feedback notes on the 
board would give to the students, the negative responses could be because I personally rarely write 
notes on the board while giving the class my feedback. If I do write notes, it is for lexical or 
grammatical correction of what they uttered in the discussion and not to list the phrases and 
communication skills I think they should work on in the subsequent discussion or speaking task. 
However, there could be a possibility that the participants did not understand the meaning of the 
statement in the questionnaire and thought that since I rarely write feedback on the board, a 
negative response was in accordance with their experience in the classroom. Participants might 
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have been relaying the fact that they disagree that their teacher in fact writes feedback on the board. 
However, my speculation is unsubstantiated by any independent evidence as to how students 
interpreted the item.  
Regarding the research question as to whether the students believe the feedback helps to 
improve their speaking skills, since a supermajority of the participants responded that they indeed 
use some of the feedback, and additionally they both understand and anticipate the feedback even 
more, it can be surmised that the teacher-fronted feedback is valuable in achieving this goal from 
the students’ point of view. The value learners place on teacher-fronted feedback might truly help 
them to speak better English in the class discussions. The question may remain as to exactly what 
‘better’ is? In my view we can employ the “Pushed Output Hypothesis” (Swain, 1985) as a 
reasonable way to judge what ‘better’ means in the discussion class context. Ortega (2009) stated 
in writing about the Output Hypothesis that it is an approach which seeks to increase 
“opportunities…to actually use the language in meaningful ways through speaking” (p.62). I think 
this would be viable ideal to use to evaluate whether or not speaking ‘better’ in this case is being 
achieved after students receive teacher-fronted feedback. So, by teachers giving specific feedback 
on the particular use of function phrases and communication skills, teachers are in essence 
“driving learning by encouraging attempts by the leaner to handle more complex content beyond 
current competence” (Ortega, 2009 p. 63) through the directed use of more phrases and 
communication skills at opportune moments in the discussion. The use of which can both better 
organize the discussion and allow students to utilize an assortment of communication and 
discourse tools in their arsenal. 
 
CONCLUSION 
In conclusion, a few things can be learned from this study and applied to future teaching practice. 
First of all, and most obvious, is that teachers should not misjudge the expression or demeanor of 
students while giving feedback to mean that they are disinterested or do not value the feedback. 
This may be difficult due to the emotions that are involved in speaking before people and 
interpersonal interactions in general, but surmising from the study it does suggest that learners do 
use and understand the feedback even if their body language and demeanor may not indicate rapt 
attention. Additionally, they do anticipate that the teacher will comment on their performance and 
this commentary is valued by most of the students in this study. 
 What is more, teachers may desire to add a direction for students to take notes or make 
a mark on their self-reflective feedback sheet to the practice of giving teacher-fronted feedback. 
Provided the teacher uses such a sheet, this may motivate the students to be more actively listening 
to the teacher’s feedback and lessen any concern about their inattentiveness or lack of interest. In 
relation to writing feedback notes on the board, since the results of this item were somewhat 
ambiguous, a new study may be undertaken to examine the effectiveness of this practice more. 
Through faculty development meetings, I have personally seen and discussed with other teachers 
about feedback and using prepared laminated signs to post on the board to specify areas to improve 
and areas of success in the discussion. Adopting such a practice may be helpful in increasing 
understanding and performance in the discussion since students will have a visual reference. 
However, further study into students’ perceptions of the efficacy of this type of feedback may need 
to be undertaken alone or as part of a future study into teacher-fronted feedback. 
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July 2015 
Instructions 
I would like to ask you to help me by answering the following questions about teacher feedback in 
English Discussion Class. Teacher feedback is when the teacher talks to you about your 
discussions and speaking practice after you speak English in class. This survey is to better 
understand your value of teacher feedback and how useful it is to you. This is not a test and there 
are no right or wrong answers. This information is strictly confidential and your name will not be 
associated with your answers. I am interested in your opinion. Please give your answers sincerely 










Please state your opinion about the following statements. Put an    in the box that best 
describes how much you agree or disagree with the statement. Thank you again for your help. 
次の設問について、あなたの意見を教えてください。該当する箇所に をつけてください。 
Key:  SD = Strongly Disagree D = Disagree A = Agree SA = Strongly Agree 
SD = 全くそう思わない D = そう思わない A = そう思う SA = 非常にそう思う 
Example:  “I like hamburgers.”            SD    D     A    SA 
（例）   私はハンバーガーが好きです。 
# Statements Answer Choices 
1 I understand the advice the teacher gives me about my English 
speaking. 私は、スピーキングについて先生がくれたアドバイ
スを理解している。 
SD D A SA 
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2 I want to hear the teacher’s opinion about my discussion skills. 
私のディスカッションスキルについて先生の意見が聞きたい。 
SD D A SA 
3 The teacher’s opinion about my discussion skills is hard to 
understand. 私のディスカッションスキルについての先生の意
見は、理解し難い。 
SD D A SA 
4 I want the teacher to tell me about my mistakes in the discussions. デ
ィスカッションでの私の間違いについて、先生に指摘して欲し
い。 
SD D A SA 
5 I want the teacher to tell me how to speak better in the discussions. 
私は、ディスカッションでのより良い話し方を、先生に指導し
てもらいたい。 
SD D A SA 
6 I don’t use the teacher’s feedback. 私は、先生のフィードバック
を参考にしていない。 
SD D A SA 
7 I understand the teacher’s feedback better when the teacher writes 
examples on the board. 私は、先生が黒板に例を書くと、先生の
フィードバックをより理解できる。 
SD D A SA 
8 I write down the teacher feedback after the discussion. 私は、ディ
スカッション後、先生のフィードバックを書き留めている。 
SD D A SA 
9 I think about the teacher feedback after the lesson. 私は、授業後、
先生のフィードバックについて考えている。 
SD D A SA 
10 I use the teacher feedback from discussion one in discussion two.  
私は、ディスカッション２で、ディスカッション１の先生のフ
ィードバックを参考にしている。 
SD D A SA 
11 The teacher speaks too fast when giving us discussion feedback. 私
達にディスカッションのフィードバックをくれている時、先生
の話すスピードが速すぎる。 
SD D A SA 
12 The teacher uses unfamiliar words in the feedback. 先生は、フィー
ドバックで聞き慣れない単語を使っている。 
SD D A SA 
13 The teacher feedback helps me speak better in the discussions. 先生
のフィードバックは、ディスカッションで、英語を上手に話せ
ることに役立っている。 
SD D A SA 
14 The teacher feedback helps me use the function phrases and 
communication skills better. 先生のフィードバックは、function 
phrases とコミュニケーション能力の向上に役立っている。 
SD D A SA 
15 I look forward to the teacher reminding me of my mistakes in the 
discussions. 先生が、ディスカッションで私の間違いを思い出
させるのを望んでいる。 
SD D A SA 
16 I look forward to the teacher praising my accomplishments in the 
discussions. 先生が、ディスカッションで私の成果を褒めてく
れる事を楽しみにしている。 
SD D A SA 











APPENDIX B - Teacher Feedback Questionnaire-Key 
 
1. I understand the advice the teacher gives me about my English speaking. 
2. I want to hear the teacher’s opinion about my discussion skills. 
3. The teacher’s opinion about my discussion skills is hard to understand. 
4. I want the teacher to tell me about my mistakes in the discussions. 
5. I want the teacher to tell me how to speak better in the discussions. 
6. I don’t use the teacher’s feedback. 
7. I understand the teacher’s feedback better when the teacher writes examples on the board. 
8. I write down the teacher feedback after the discussion. 
9. I think about the teacher feedback after the lesson. 
10. I use the teacher feedback from discussion one in discussion two.  
11. The teacher speaks too fast when giving us discussion feedback. 
12. The teacher uses unfamiliar words in the feedback. 
13. The teacher feedback helps me speak better in the discussions. ** 
14. The teacher feedback helps me use the function phrases and communication skills better. 
15. I look forward to the teacher reminding me of my mistakes in the discussions. 
16. I look forward to the teacher praising my accomplishments in the discussions. 
Key: Underline-Understand; Italic-Use; Bold-Anticipate 
** The general research question (GRQ) containing the overall constructs
